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a  b  s  t  r  a  c  t

The  aim  is to  identify  the effect  that  hope  has on  academic  satisfaction  at a direct  and  indirect  level
through  satisfaction  with  life  in  a sample  of  university  students  from  Ecuador.  The  method  used  is  based
on  a  descriptive,  explanatory  mediation  and  cross-sectional  study  with  SEM  techniques.  The  sample
is formed  by  879  participants,  79.6%  are  women  and  20.4%  are  men.  With  ages  between  18  and  67
years  (M  = 29.71,  SD = 7.92).  The  students  are  from  ten  public  universities  in  Ecuador,  divided  into  22
undergraduate  courses.  The  results  are  that  the levels  of  hope,  life  satisfaction  and  academic  satisfaction
are  moderate  and  high.  Hope  and  satisfaction  with  life explain  24.6%  of  the  changes  in the  variance  of
academic  satisfaction.  Satisfaction  with  life  plays  a mediating  role  and  explains  58.6%  of  the total  effect
of the  relationship  between  hope  and academic  satisfaction.  It  is concluded  that  hope  exerts  both  a  direct
and  indirect  effect  through  life  satisfaction  on  the  academic  satisfaction  of  university  students  in  Ecuador.
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r  e  s  u  m  e  n

El objetivo  del estudio  es identificar  el efecto  de la  Esperanza  en  la  Satisfacción  Académica  a  nivel directo
e indirecto  a  través  de  la  Satisfacción  con  la  Vida en  una  muestra  de  universitarios  del  Ecuador.  El  método
empleado  es  descriptivo,  de  mediación  explicativa  y  transversal  con  técnicas  SEM. La  muestra  está  for-
mada  por  879  participantes,  el 79.6%  son  mujeres  y  el 20.4%  hombres.  Con  edades  entre  los 18  y a  67
años  (M =  29.71,  DE = 7.92).  Son  estudiantes  de  diez universidades  públicas  del  Ecuador,  divididos  en  22
carreras  de  pregrado.  Los resultados  muestran  que  los  niveles  de  Esperanza,  Satisfacción  con la  Vida  y
Satisfacción  Académica  son  moderados  y altos.  La  Esperanza  y  la  Satisfacción  con  la  Vida  explican  el  24.6%

de los  cambios  en  la  varianza  de  la Satisfacción  Académica.  La Satisfacción  con  la  Vida  juega  un  papel

6%  de
mediador  y  explica  el 58.

concluye  que  la  esperanza  ejer
vida  sobre  la  satisfacción  acadé
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Introduction

University education serves as a critical pathway for personal
development. The determination and effectiveness required to
excel in this academic setting are pivotal for future professional
accomplishments (Moreta-Herrera et al., 2019). Indeed, students
who perform well during this stage are more likely to experience
subsequent professional success (Rand et al., 2020), which con-
tributes to enhanced well-being and overall satisfaction (Foroughi
et al., 2022). To ensure optimal academic performance, a range of
internal and external factors must be considered (Jeffries & Salzer,
2022). These include teaching and learning methodologies, edu-
cational infrastructure, and the nurturing of subjective elements
like self-assessment and self-motivation (Aslan & Duruhan, 2021;
Theobald, 2021). Additional factors such as academic satisfaction
(Hayat et al., 2020; Rand et al., 2020) and scholar adaptation
(Dominguez-Lara et al., 2022; Zhao et al., 2022) are also inte-
gral, complementing the acquisition of knowledge and professional
skills.

Within this context, the subjective experiences of student well-
being and satisfaction garner interest for several reasons. Firstly,
they serve as subjective indicators of academic success (Wach
et al., 2016), given the intrinsic relationship between them (Bortes
et al., 2021). And secondly, they play a significant role in influenc-
ing academic performance (Franzen et al., 2021). Hence, academic
satisfaction (AS) is a particular aspect of subjective well-being in
specific contexts such as education, so it is necessary to study it.
In this aspect, the AS encompasses the students’ subjective eval-
uation of their well-being and enjoyment in both their roles and
the broader educational context and can be understood as both an
antecedent and a component of satisfaction in general (Lounsbury
et al., 2004; Medrano & Pérez, 2010); however, the AS is shaped by
both institutional characteristics and individual perceptions of the
learning environment (Biles et al., 2022).

Traditionally, universities have prioritised objective metrics
such as student retention and academic performance to gauge suc-
cess (Sánchez-Cardona et al., 2021). However, subjective elements
like happiness, satisfaction, and pleasure derived from the educa-
tional setting are often overlooked (Kaya & Erdem, 2021). This lack
of institutional focus on AS as a performance metric is particularly
striking given that evidence suggests high levels of AS contribute
to various positive outcomes (Bortes et al., 2021). Yet, it remains
under-monitored, despite its importance and the susceptibility of
young adults to mental health fluctuations (Moreta-Herrera et al.,
2018; Wach et al., 2016).

Although the advantages of strong AS are acknowledged, rang-
ing from improved school adaptation (Duffy et al., 2015; Zhao et al.,
2022) and academic commitment (Lodi et al., 2017) to the rein-
forcement of vocational pursuits (Cain et al., 2021), research on this
subject remains scant. A significant gap exists in understanding the
multiple predictors that influence the dynamics of AS.

Hope and satisfaction in life in university students

Two particular attributes warrant attention for their relevance
to the educational context and their largely unexplored relation-
ship with AS. The first attribute relates to future expectations,
including hopes and desires that students anticipate fulfilling.
Hope, in this context, is a cognitive disposition linked with per-
sonal confidence that a goal or achievement will materialize in the
near future (Herth, 1992). Viewed through a cognitive-motivational
lens, hope serves as a positive state that equips individuals with the

determination and cognitive resources to realize their objectives
(Mana et al., 2022; Snyder et al., 1991). This sense of hope interacts
with and is shaped by the educational environment, often leading
to elevated levels among university students (Ebrahimi et al., 2023;
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ardas et al., 2019; Marques et al., 2017). This is understandable, as
tudents must maintain their focus on academic goals to navigate
oth the duration of their studies and various challenges. Hopeful
hinking can channel mental energy towards initiating and sus-
aining tasks, thereby serving as a significant predictor of academic
erformance in a university setting (Rand et al., 2020), perhaps for

ts role with mental health and balance (Ruíz-Olarte et al., 2023).
The second attribute is Satisfaction with Life (SWL), which refers

o the overall assessment of an individual’s quality of life (Diener
t al., 1985, 1999). It is considered as the cognitive component of
edonic well-being (Diener et al., 1999) and is a marker that sig-
als aspects about an individual’s (including students) ability to
ope with life’s daily challenges (Achkar et al., 2019). The theo-
etical interpretation of satisfaction presents certain nuances in its
rganization. Thus, on the one hand, satisfaction judgments that
valuate the whole of life as a generality (SWL) are studied; and
n the other hand, particular judgments about specific domains
f life such as work, family (Suldo et al., 2008) and even educa-
ion (SA). Thus, SWL  and SA although related, are clearly defined
nd interdependent constructs. In the sense of the generality of
atisfaction, it is gathered that positive or negative academic expe-
iences tend to increase or decrease the SWL  of the individual
Kaya & Erdem, 2021; Rand et al., 2020). This is because academic
ife and especially its culmination can be considered as a personal
chievement that grants individual and family fulfillment and ful-
llment. Thus, the college experience can be considered to play
n important long-term role in determining the individual’s pos-
tive future (Baños et al., 2019). This points to indicate that the
orrespondence between SWL  with academic elements such as
erformance, engagement, motivation and others is marked and
elevant (Foroughi et al., 2022; Reysen et al., 2020; Samaha & Hawi,
016). And in this way, it is configured as a subjective element that

nfluences the processes of learning and acquisition of personal
kills and competencies.

he present study

Hope and SWL  are indeed significant factors in elucidating the
cademic dynamics among university students. These attributes
ot only covary with each other (Ebrahimi et al., 2023; Kardas et al.,
019; Li et al., 2022) but also correlate and potentially influence
bjective markers of academic success. However, a gap exists in
ur understanding of how these factors interact with subjective
ndicators like AS.

To improve our understanding of subjective academic success,
t is critical to examine these potential predictors. The role of hope
s particularly noteworthy, as it has been shown to explain varia-
ion in indicators of well-being both at the general level with SWL
Murphy, 2023; Pahlevan Sharif et al., 2021; Rand et al., 2020) as
ell as a specific domain of satisfaction at the school level (AS)

Peker & Cengiz, 2023); noting that these elements present theo-
etical differences as independent constructs, but have extensive
utual correspondence (Weber & Huebner, 2015). And based on

his, it is proposed as plausible that hope not only exerts a direct
ffect on AS as reported, but also exerts it indirectly through SWL
s a mediating variable (see Figure 1) and that it has not been raised
reviously. That is, the variability of academic satisfaction not only
epends on the probable influence of hopeful thinking directly,
ut also through the intervention of global satisfaction as the third
ariable involved.

Understanding the predictability between these variables is

ssential for inferring potential causal relationships. Furthermore,
nowing how third variables interact can provide insights into
hy these variables are linked in the first place. Therefore, this

tudy proposes the following objectives: (1) to identify the pres-
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Figure 1. Mediation model of Satisfaction with Life in the relationship between
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tions, potential participants were informed about the study’s
Hope and Academic Satisfaction.

ence of hope, SWL, and AS among a sample of Ecuadorian university
students; (2) to assess the degree of covariability between these
variables; (3) to develop a multiple structural regression model
with SEM using hope and SWL  as exogenous variables in order to
explain the variance in AS, which serves as an endogenous vari-
able; and (4) to establish whether SWL  functions as a mediator in
the relationship between hope and AS. The hypotheses for the study
are as follows: levels of hope, SWL, and AS are adequate among the
student sample (H1); hope, SWL, and AS covary with each other
(H2); the multiple structural regression model with SEM will reveal
that hope and SWL  predict AS (H3); and SWL  will act as a mediating
variable between hope and AS (H4).

With this study, we aim to invigorate interest in the study of
subjective academic success and contribute to the development
of intervention strategies. These could strengthen students’ aca-
demic mastery, professional vocations, and academic interest by
promoting positive attributes.

Method

Design

The present research is a cross-sectional, descriptive, corre-
lational and explanatory study (Ato et al., 2013) in which the
mediating effect of the SWL  in the relationship of hope and aca-
demic satisfaction in a sample of university students from Ecuador
is analyzed.

Participants

The study comprised 879 participants, of whom 79.6% were
women and 20.4% were men. The age range spanned from 18 to
67 years, with a mean age of 29.71 (SD = 7.92). In terms of eth-
nic identity, 93.9% identified as mestizo, while the remaining 6.1%
identified as indigenous, Afro-Ecuadorian, or white. A majority of
73.2% resided in urban areas, and the remaining 26.8% in rural set-
tings. Academically, participants belonged to ten public universities
in Ecuador and were enrolled in 22 different undergraduate pro-
grammes. A small portion, 1.3%, reported repeating a year, 3.5%
were retaking at least one subject, and 1.5% had recently switched
careers. Additionally, 10.9% indicated that they were currently at
academic risk due to poor performance. The study employed a
non-probabilistic convenience sampling method. Inclusion criteria

were: (a) being over 18; (b) volunteering for the study; (c) sign-
ing a consent form; and (d) regularly participating in the academic
activities of their educational institution.
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nstruments

Herth Hope Inventory (HHI; Herth, 1991, 1992). This inven-
ory was used to assess levels of hope. Consists of 12 items
nswered on a five-point Likert scale, ranging from 1 = totally dis-
gree to 5 = totally agree. The items are grouped into two  factors
ased on Haugan et al.’s (2013) proposal: (a) temporality and
xpectancy with nine items; and (b) interconnectedness with three
tems. The Spanish version by Castilla Cabello et al. (2014) was
sed for this study. As for the psychometric properties of the
HI, Haugan et al. (2013) found acceptable internal consistency
ith �(temporalityandexpectancy) = .73 and �(interconnectedness) = .67. In this

tudy, it began with an exploratory factor analysis (EFA) with esti-
ation of unweighted square minimums (USM) in order to identify

he dimensionality of the measure, in which it was identified that
he scale responds in a unidimensional way that explains 76.4% of
he variance. Subsequently, verification was carried out through
onfirmatory Factor Analysis (CFA) with estimation of weighted
inimum squares with adjusted mean and variance (WLSMV) and

hree models were tested. One of a one-dimensional character
ith values of �2 = 365,39, p < .001, df = 44, �2/df = 8.30, CFI = .982,

LI = .977, SRMR = .034, RMSEA = .099 [.090 - .109]; the second with
he adjustment of two  factors correlated with �2 = 395.58, df = 53,

 < .001, CFI = .985, TLI = .981, SRMR = .032, RMSEA = .093 [.085 -
102] with high correlations (r = .977); and an hierarchical factor

odel was  employed, incorporating both original factors as first-
rder variables and a general second-order factor due to high factor
orrelations that limit the possibility of empirically identifying the
imensions (Byrne et al., 2016). The model fit indices were as fol-

ows: �2 = 397.55, df = 53, p < .001, CFI = .984, TLI = .981, SRMR = .028,
MSEA = .086 [.078 - .094]. This evidence presumably indicates that
he hierarchical model is the most appropriate due to better fit
ndices (RMSEA and specially SRMR are within the ranges of ade-
uacy than with the other models (Shi et al., 2020). Additionally,
he overall internal consistency was  high, with �(HHI) = .954 [.946 -
961], ɑ(HHI) = .922 [.914 - .923], AVE(HHI) = .961, CR(HHI) = .982.

Satisfaction with Life Scale (SWLS; Diener et al., 1985). The SWLS
ranslated into Spanish (Cabañero et al., 2004) and adapted for
cuadorian university students (Moreta-Herrera et al., 2024), was
sed to assess overall life satisfaction. The scale comprises 5 items,
nswered on a seven-point Likert scale ranging from 1 = strongly
isagree to 7 = strongly agree. A higher summed score indicates
reater life satisfaction. In the Ecuadorian context, the scale exhib-
ted high internal consistency with �(Ecuador) = .84, CI95% [0.81 -
.87], deemed adequate. For this study, the unidimensional orig-

nal version was  used, showing good model fit indices and high
nternal consistency �(SWLS) = .912 [.901 - .924], ɑ(SWLS) = .905 [.895

 .915], AVE(SWLS) = .729, CR(SWLS) = .832.
Academic Satisfaction Scale (AS-S; Lent et al., 2007). The AS-

 adapted for a Chilean context (Vergara-Morales et al., 2018),
as  used to measure students’ satisfaction with their academic

xperiences. This seven-item scale uses a five-point Likert scale
anging from 1 = totally disagree to 5 = totally agree. Psychometric
valuation indicated a unidimensional structure and high internal
onsistency �(ordinalASA) = .92. For this study, model fit indices and
nternal consistency were found to be high, with �(AS-S) = .979 [.975

 .983], ɑ(AS-S) = .749 [.743 - .755], AVE(AS-S) = .908, CR(AS-S) = .921,
onsidered adequate.

rocedure

Upon obtaining authorisation from higher education institu-
urpose, activities, and measures to ensure anonymity and data
rotection. Consent was  obtained from those who  agreed to par-
icipate, both for their participation and for the use of their data.
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Table 1
Descriptive analyses of hopeful thinking, satisfaction with life and academic
satisfaction

Factors M SD Mp g1 g2

Temporality & expectancy 36.80 7.43 4.08 -1.40 2.34
interconnectedness 12.76 2.59 4.25 -1.68 3.25
Hope 49.57 9.79 4.13 -1.53 2.83
Satisfaction with life 22.79 7.30 4.56 -0.52 -.463
Academic Satisfaction 38.17 10.73 5.45 -1.24 1.16
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Participants then received a link to the survey, hosted on Google
Forms. Following data collection, responses were cleaned and
transferred to electronic sheets for statistical analysis (The data is
freely available at https://osf.io/px5kc/). Finally, the results were
examined in relation to the study’s hypotheses, leading to the for-
mulation of conclusions. Ethical compliance was a priority; the
study adhered to the Helsinki convention guidelines for research
involving human subjects and was approved by the relevant insti-
tutional review board.

Analysis of data

Descriptive analysis. The first block of analysis involves descrip-
tive statistics, where measures of central tendency such as the
arithmetic mean (M) and adjusted mean (Mp), along with disper-
sion measures like the standard deviation (SD), are presented for
each measure (HHI, MHC-SF, and AS-S). Distribution measures,
namely skewness (g1) and kurtosis (g2), are also included.

Structural analyses. The second block focuses on structural
analyses using Structural Equation Modeling (SEM) techniques. It
comprises a set of multivariate statistical models that help to esti-
mate the effect and relationships between multiple variables and
that provide greater flexibility than other models by including the
measurement error of the variables within a model. These analyses
examine latent relationships between hope, SWL, and AS and aim to
establish the viability of an explanatory model. They also explore
the mediating role of SWL  between hope and AS through struc-
tural multiple regressions with SEM. Weighted Least Squares with
Adjusted Mean and Variance (WLSMV) estimates are used, which
are appropriate in the absence of multivariate normality and for
ordinal response scales (Li, 2016).

Model fit is evaluated using a variety of indices, including abso-
lute fit indices like the Chi-square (�2), normed Chi-square (�2/df),
and Standardised Root Mean Square (SRMR); relative fit indices
like the Comparative Fit Index (CFI) and Tucker-Lewis Index (TLI);
and a non-centrality based indicator, the Root Mean Square Error
of Approximation (RMSEA). Acceptable model fit is indicated by a
non-significant (p < .05) in �2, or alternatively, �2/df < 4, CFI and TLI
greater than .95, and SRMR and RMSEA lower than 0.08 (Brown,
2015; Byrne, 2008; Jak et al., 2021; Moreta-Herrera et al., 2021;
Wolf et al., 2013).

Initially, a general fit model is established to identify how the
variables under study are latently related. It is expected that hope,
SWL, and AS will at least mildly covary with each other (r > .20),
either positively or negatively, meeting the criteria for structural
regression and mediation analyses (Baron & Kenny, 1986). In the
mediation analyses, the direct effect of hope on AS (c’) and the
indirect effect mediated by SWL  (ab) are examined. Mediation is
considered complete if c’ is not significant (p < .05); otherwise, it is
partial. If mediation is confirmed, the Mediation Percentage (MP)
can be calculated by dividing ab by c and multiplying the result by
100. This allows to understand the percentage of the total effect
explained by the mediating variable (Gunzler et al., 2013; Lange
et al., 2017).

Statistical tools. The analyses were performed using the R pro-
gramming language (version 4.01, R Core Team, 2019). Various
packages were employed, including ‘foreign’ for database manip-
ulation, ‘MNV’ for multivariate normality analysis, and ‘lavaan’ for
latent relationships, structural regressions, and mediation.

Results
Descriptive analysis

Table 1 outlines the descriptive outcomes of the measures
employed. For hope, the aspect of interconnection is more preva-
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ote. M = aritmethic mean; SD = standard deviation; Mp = ponderated mean;
1 = skewness; g2 = kurtosis.

ent among participants compared to temporality and expectancy;
onetheless, both dimensions exhibit moderate-to-high intensity.
verall, hope is moderately to highly present in the sample. As

or SWL, the analysis indicates a moderate-to-high presence when
valuated globally. AS similarly exhibits moderate-to-high inten-
ity among participants.

it model

Figure 2 illustrates the model fit for the variables of interest
hope, SWL, and AS) using SEM techniques. The model reveals mod-
rate and positive covariance between hope and AS, and a similar
attern is observed between SWL  and AS. Moreover, hope and SWL
isplay moderate and positive covariance with each other. Thus,
vidence supports the latent correlation among these variables.
he fit indices also suggest that the proposed structural model is
ppropriate for the sample of Ecuadorian university students.

ediation analysis with SEM

Figure 3 presents the SEM-based mediation analysis examin-
ng the role of SWL  in the relationship between hope and AS.
verall, the model indicates that hope and SWL, as exogenous vari-
bles, together explain 24.4% of the change in variance of AS as an
ndogenous variable, while the remaining percentage of change in
ariance is explained by other variables. Based on this, they are con-
tituted as predictors of the SA by having a potential to project SA
alues from specific values. Individually, hope explains 16.8% and
WL  22.6% of the change in variance of hope. The SEM model used
n the analysis shows an adequate fit for the sample of Ecuadorian
tudents.

For the mediation aspect, the indirect effect is found to be signifi-
ant (p < .05), suggesting an indirect influence of hope on AS through
WL. Additionally, the direct effect (c’) is smaller than the total
ffect (c), indicating that SWL  partially mediates the relationship
etween hope and AS. Although the direct effect remains signifi-
ant (p < .05), SWL  as a mediator explains 56.8% of the total effect,
hich is considered moderate.

iscussion

The study aims to explore the prevalence of hope, SWL, and AS
mong university students. It also investigates the role of SWL  as

 mediating variable in the relationship between hope and AS. The
evels of hope, SWL, and AS among the participants were found
o range from moderate to high. This suggests that these psycho-
ogical attributes are significant factors in the students’ interaction

ith their academic environment. For Ecuadorian students, uni-
ersity life often holds substantial personal meaning, serving as an
ndividual achievement that boosts their levels of hope and overall

atisfaction. Although these findings align with prior international
tudies (Duffy et al., 2015; Foroughi et al., 2022; Kardas et al., 2019;
ánchez-Cardona et al., 2021), they could not be compared with
ational data. As for the correlations, Figure 1 reveals that hope has

https://osf.io/px5kc/
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Figure 2. Structural adjustment model of hope, well-being, and academic satisfacti
Note. HHI = Hope Hert Indez; SWLS = Satisfaction with Life Scale; AS-S = Academic Sa

a moderate, positive covariance with both SWL  and AS. This indi-
cates that hope influences levels of satisfaction in a general sense,
corroborating previous findings related to SWL  (Kardas et al., 2019;
Li et al., 2022). It also appears to have a specific impact within the
academic context, a novel insight lacking previous corroboration.
Both SWL  and AS exhibit a moderate and positive covariance, rein-
forcing the idea that AS is a specific domain within the broader
construct of SWL  (Weber & Huebner, 2015). This contributes to our
understanding of hedonic well-being components.

In the structural analysis using SEM, hope was found to be a sig-
nificant predictor of both SWL  and AS. Specifically, it explains 41.8%
of the change in variance of SWL, indicating high predictability, and
16.8% of the change in variance of AS, showing lower predictability.
This suggests that hope is a crucial factor in understanding student
satisfaction, both in life in general and in the academic context. In
particular, hope influences SWL  more than AS, implying that stu-
dents are more likely to relate their hopeful thoughts to broader
life satisfaction than to AS alone.

These findings align with existing literature establishing hope as
a predictor of SWL  (Pahlevan Sharif et al., 2021; Rand et al., 2020).
However, its role in predicting AS is a novel contribution, as no

prior studies have reported this relationship. Similarly, SWL  was
found to predict AS moderately, explaining 22.6% of change of the
variance. This suggests that a baseline level of life satisfaction is
necessary for AS to occur. Together, hope and SWL  accounted for

i

i
i

5

tion Scale.

4.4% of the change in variance of AS, demonstrating a moderate
nd significant influence. Their potential combined predictability
uggests that they are relevant for understanding not only objective
arkers of academic success, but also subjective indicators, filling

 gap in current research.
Moreover, the structural model revealed that hope has both a

irect (c’) and an indirect (ab) effect on AS, mediated by SWL. The
ediation effect was  substantial, exceeding 50%, and classified as
oderate according to established guidelines (Gunzler et al., 2013;

ange et al., 2017). This highlights the role of hope not only as a
irect influencer of AS but also as an indirect influencer through its
nhancement of life satisfaction. These insights can inform inter-
entions aimed at boosting academic satisfaction by fostering hope
mong students. Finally, it is worth noting that the model showed
dequate fit for the data, confirming its applicability to the univer-
ity student population in Ecuador. Regarding the verification of
ypotheses proposed in the study, it is observed that they were ful-
lled as previously indicated. In this way, adequate levels of hope,
WL  and AS were presented (H1), in addition, these variables inter-
ct with each other generating mutual correlations (H2), hope and
WL  are predictors of AS (H3) and finally SWL  is a mediating variable

n the relationship between hope and AS (H4).

About the implications of the study, its results contribute signif-
cantly to the field by enhancing our understanding of subjective
ndicators of academic success, such as AS, a construct often over-
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Figure 3. Structural adjustment model of hope, well-being, and academic satisfacti
Note.  HHI = Hope Hert Indez; SWLS = Satisfaction with Life Scale; AS-S = Academic Sa

looked in psychoeducational research (Wach et al., 2016). It reveals
that hope and SWL  serve as moderate, multiple predictors for
AS a finding previously unreported. This progress in understand-
ing the functioning and interactions of these attributes paves the
way for future research. Specifically, it supports the inclusion of
subjective indicators of academic success in evidence-based edu-
cational systems and provides a foundation for interventions aimed
at improving AS through the cultivation of personal attributes like
self-motivation and self-worth.

Limitations

While the study establishes criteria for the predictability of hope
and SWL  in relation to AS, it does not provide sufficient evidence
for multiple causality in the proposed model. Although the findings
point towards this possibility, further research is recommended. In
particular, more specialised studies, such as experimental or longi-
tudinal regression research with multiple time points, are needed
to substantiate these initial observations. Another element to con-
sider is the imbalance that exists among the participants in terms
of gender distribution, in which there is an overrepresentation
of women. Although the data collection responds to the repre-
sentation of women in the participation of university students in

Ecuador in social science careers and the sampling process, it is
also necessary to consider future studies with student participa-
tion, balancing the groups by gender to improve the precision of
the results obtained.

B

6

tion Scale.

onclusions

It is concluded that both SWL  and hope are relevant predictors
f SA, and this allows us, above all, to estimate elements that can
ontribute to improve school satisfaction and increase subjective
ndicators of academic success among university students. Further-

ore, it was found that hope has a direct effect with SA, but also
n indirect effect using SWL  as a mediating variable, which helps
o understand the reasons that intertwine these variables.
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